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Activity 

Write the following expressions and discuss their solutions. 

35 – 10: Ask your student to solve. 

35 – 9: Ask your student which one is easier to solve, 35 – 9 or 35 – 10. 
10 is just one more than 9, but it is easier to subtract 10 than it is to 
subtract 9. Ask her how she could use 35 – 10 to solve 35 – 9. Lead her 
to see that she can subtract 10 and add back in 1. If needed, use place-
value discs to illustrate. To subtract 9, we need to trade in a ten for ten 
ones and take away 9 ones. We are left with 1 one. This is the same as 
subtracting 10 and then adding 1. 

80 – 19: Point out to your student that 19 is one less than 20. We can 
solve this problem by subtracting 20, then adding back 1. Illustrate with 
place-value discs if needed.  

80 – 17 : 17 is close to 20, but is 3 less. So we subtract 10 and add back 3. 

 
 

83 – 17: Again, we can subtract 20 and add back 3. 

 
 

83 – 38: This time we need to subtract 40 and add back 2. 

 
 
Discussion 

Tasks 16-17 p. 32  

Practice 

Task 18, p. 32 

Workbook 

Exercise 2, #3-4, p. 29 (answers  p. 31) 

Reinforcement 

Mental Math 12 

Game 

Material: 4 sets of number cards 1-9. 

Procedure: Deal out all cards. Each player turns over three cards. The highest card is a ten. The 
player forms a 2-digit number out of the other two cards and subtracts it from the 10. For 
example, a 5, 8, and 2 are turned over. The 8 is used as 80. The player uses the 5 and 2 to make 
52 and subtract it from 80 to get 28. The player with the lowest difference gets all the cards that 
have been turned over. Play continues until all cards have been turned over. The player with the 
most cards wins. 

35 – 10 = 25 

35 – 9 = 26 
35 – 9 = 35 – 10 + 1 
 = 25 + 1 
 = 26 
 
 
 

80 – 19 = 80 – 20 + 1 
 = 60 + 1 
 = 61 

80 – 17 = 80 – 20 + 3 
 = 60 + 3 
 = 63 

83 – 17 = 83 – 20 + 3 
 = 63 + 3 
 = 66 

83 – 38 = 83 – 40 + 2 
 = 43 + 2 
 = 45 

(4) Subtract a number close to a ten  

Unit 2 - Addition and Subtraction 

16.  (a)  37  
  (b) 24 (c) 44 
 
 17. 72 

 18. (a) 2 (b) 4 
  (c) 5 (d) 33 
  (e) 11 (f) 22 
  (g) 24 (h) 23 
  (i) 51 (j) 12 
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(6) Practice 

Practice 

Practice C, p. 92  

Enrichment 

⇒ Mary had $50 more than Sam. After giving $10 to 
Sam, she had twice as much money as Sam. How 
much money does she now have? 

Let your student work on this problem before 
offering a solution. Tell him that one problem 
solving method is to work backwards. We can 
start by drawing a model to show how much 
money each has at the end.  

Mary ends up with 2 times as much money as 
Sam. 

Before that, Mary gave $10 to Sam. This means 
that Marry started out with $10 more, and Sam 
started out with $10 less.  

Going another step back, the problem says that 
Mary had $50 more than Sam. Add that 
information to the model. 

Help your student to see from the model that: 

1 unit = 50 – 10 – 10 = 30   
2 units = 2 x 30 = 60   
Mary has $60 

Check: Mary started with $60 + $10 = $70.  
Sam started with $30 – $10 = $20.  
$70 – $20 = $50. Mary did start with $50 more. 

 1. (a) 240 (b) 300 (c) 1200 (d) 2800 
 
 2. (a) 96  (b) 288 (c) 260 (d) 116 
 
 3. (a) 1200 (b) 936 (c) 2095 (d) 2200 
 
 4. (a) 1802 (b) 1524 (c) 2500 (d) 1960 
 
 5. (a) 3070 (b) 1728 (c) 3905 (d) 1869 
 
 6. (a) 4000 (b) 1012 (c) 1756 (d) 2780 
 
 7. (a) 6747 (b) 6805 (c) 7872 (d) 7408 
 
 8. 76 x 3 = 228 
  Sue collected 228 stickers. 
 
 9. (a) $300 x 4 = $1200 
   The TV costs about $1200. 
  (b) $262 x 4 = $1048 
   The TV costs $1048. 
 
 10. 260 x 3 = 780 
  She bought 780 beads. 
 
 11. 1 packet: 250 g 
  5 packets: 250 x 5 = 1250 g. 
 
 12.    

 
  
  1 unit = 680 
  5 units = 680 x 5 = 3400 
  She sold 3400 eggs. 
 
 13.  
 
 
 
  1 unit = $150 
  6 units = $150 x 6 = $900 
  The total cost is $900. 

680 
Last week 
This week 

? 

150 
toaster 

refrigerator 
? 

Mary 
Sam 

Mary 
Sam 

10 10 

50 

Mary 
Sam 

10 10 
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Unit 5 – Data Analysis 

Chapter 1 – Presenting Data 

Unit 5 - Data Analysis 

Objectives 

♦ Interpret bar graphs. 
♦ Create bar graphs. 
♦ Create tables. 
♦ Interpret tables. 
♦ Draw and interpret line plots. 

Vocabulary 

♦ Table 
♦ Bar graph 
♦ Tally chart 
♦ Survey 
♦ Line plot 

Notes 

In Primary Mathematics 2B, students learned to read and interpret bar graphs. In this chapter, 
they will learn to construct simple bar graphs. They will also learn to present data in tables, tally 
charts, and line plots.  

Tallies are an easy way to keep track of things as you are counting them; they are not a 
particularly helpful way of presenting data. Once the data have been collected, they can be 
organized into a table that makes it easy to find and compare specific pieces of data. 

A bar graph uses the length of solid bars to represent numbers and compare data. A single glance 
at a bar graph can tell you how quantities compare. Pictographs are similar to bar graphs but more 
eye-catching.  

Line plots are often used to show the spread of data. They are used for small numbers or pieces 
of data. They can be used in simple probability experiments to record how often an event occurs. In 
later levels of Primary Mathematics, they will be used to easily identify the range, mode, and any 
outliers. 

Your student will be constructing simple bar graphs and line plots. Provide plenty of help in 
determining what scale to use for the graph and keep it simple. Collecting data and drawing graphs 
does not have to be restricted to math class and once your student has the general idea, he can 
practice the skills in other areas, such as science or social studies. 

You might want to show your student how to put the data into a spreadsheet application on the 
computer and have the program create graphs. 

Material 

♦ Graph paper 




